Language Immersion Workshop at PLU 2004
Conceptual Thematic Unit

Conceptual Thematic Units bring your objectives under one umbrella. Start with the concepts, then figure out the theme. 
Why Use Conceptual Units?

· Provide broad concepts that are meaningful to the students. 

· Concepts are reinforced across the curriculum. 

· Students make connections among many disciplines. 

· Content supports language acquisition. 

· Regular classroom supports foreign language through exposure to the same concept. 
· Less negotiation of meaning. 
	Unit Title: Desert Life
Concepts:

1. A variety of specific characteristics define a habitat.

2. All living things adapt to their environment in order to survive.

	
Major Unit Sub-Concepts:

· Adaptations of plants and animals to their environments 

· Food Chains 

· Conservation 

Content Concepts:

· Science: Habitats, Animal Classes, Characteristics 

· Social Studies: Geography 

· Math; Attributes, Problem Solving
Learning Strategies:

· Research 

· Strategic Reading 

· Self-Monitoring 

· Problem-solving 

· Map Skills 

· Grouping by Attributes 

· Measurement 

	
Vocabulary:

· equator, tropics, latitude, sand, desert names, evaporation, water, liquid, etc.
Lessons/Activities:

· K-W-L chart 

· Experiments 

· Paint a desert mural and label it 

· Desert A-B-C book 

· Display and observe desert plants 

· Make 3-D masks of desert animals 

Functional Language:
· Responding to questions 

· Stating characteristics 

· Describing the desert 

· Identifying locations of deserts 

· Describing the desert with adjectives 
· Describing an animal and its behavior



*adapted from a presentation by Regla Armengol at the John Stanford International School Language Immersion Boot Camp, August 2000.

Sequencing Objectives


Tip: Follow the plan of the book – because someone has done a lot of research to write it. The book begins with "What is a desert?"
Objective 1: Students will become familiar with the characteristics of a desert habitat.

Hands-on/experience-based activities:

· Locate deserts on a world map

· Begin with K-W-L chart
(Tip:  You can’t really do K-W-L with beginning language learners. Give students the words in Spanish as they produce them in English. This gives them models.)
· Vocabulary list

· Experiments

· Paint a desert mural and label it

· Desert A-B-C book

· Desert songs, poems, riddles

· Desert factbook


Supporting materials:

· Visuals

· NatureScope

· Content books

· Songs

Web – Overview Day "Que es un desierto?"

· Start a web on large chart paper with the focus question "What is a desert?" in the middle.

· Around the room there are lots of posters, pictures, etc. (10-15). Kids are getting clues about what a desert is. 

· When the teacher asks, "What is a desert," they’ll say "It’s hot." etc. Add to bubble under "Climate". Keep collecting the content-obligatory vocabulary and add to the web.

· After web is complete, teacher summarizes it with 5 sentences. Since they said it and all discussed it, it has meaning.
· Then start a Desert Journal by picking one of the 5 sentences to illustrate. They copy it. Native speakers can go from the web and create their own sentence to start with. 
Tip: The Desert Journal takes time in the Art Center because kids have to draw different pictures for each page. One sentence per page. 
Collaboration

When doing a Conceptual Thematic Unit, both Spanish and English teachers collaborate on it. For example, in Science (Spanish) the students may learn about the sun evaporating the water. Then in Language Arts (English) they may read a book that talks about “mist” and the teacher can ask the kids about what evaporation is. Murals are labeled in Spanish in one classroom and English in the other.

Tip: Learning is basically about making connections. This leads to less negotiation of meaning (because there are lots of cues). 
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